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1. Introduction 

The internationalization of higher education has become a strategic priority for universities in 

various countries, including Indonesia. Higher education institutions are no longer solely focused on 

providing educational services within local and national contexts but are also expected to build global 

academic networks through international collaboration, academic mobility, student exchanges, and the 

admission of international students. In this context, the presence of international students serves as a 

key indicator in strengthening the competitiveness and international reputation of higher education 

institutions (Sunendar et al., 2026). 

In Indonesia, efforts toward the internationalization of higher education continue to evolve, 

including at State Islamic Religious Universities (PTKIN). The Ministry of Religion of the Republic of 

A R TICL E  INFO 

 

ABSTRAC T  

 

 

Article history 

Received 05 – 06 – 2026  

Revised 07 – 06 -- 2026 

Accepted 08 – 10 – 2026  

 The internationalization of higher education encourages institutions to prepare faculty 
members capable of supporting the learning process of international students. One of the 
challenges faced by higher education institutions is ensuring that faculty members are 
prepared to establish academic communication and adaptive learning environments for 
international students with diverse linguistic and cultural backgrounds. This community 
service activity aims to enhance faculty readiness in supporting international students’ 
learning through a training program for teaching Indonesian as a Foreign Language 
(BIPA) at STAIN Majene. The activity was held over two days on May 4–5, 2026, 
in the Combining Lab and Microteaching Lab at STAIN Majene. Participants 
included 20 full-time and part-time faculty members from various academic programs at 
STAIN Majene. The training featured two presenters from the Bolasugi Language 
School in Makassar. The activity employed a participatory approach through interactive 
lectures, discussions, instructional material development exercises, learning simulations, 
teaching practice sessions, and evaluation via pre- and post-tests. The results of the 
activity showed an increase in participants’ understanding of BIPA teaching and cross-
cultural academic communication. The average pretest score of 56.4 increased to 84.7 on 
the posttest. Participants also demonstrated improved ability in developing simple 
teaching materials and using more communicative language. 
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Indonesia, through various internationalization programs, encourages PTKIN to expand global 

cooperation and increase the number of international students studying in Indonesia (Rahman et al., 

2024). The presence of international students within PTKIN demonstrates that Islamic religious 

universities are no longer merely centers of national education but are also emerging as international 

academic spaces open to cultural and linguistic diversity. 

The increase in the number of international students in Indonesia has been influenced by the 

expansion of international scholarship programs, inter-country cooperation, and growing international 

interest in the study of Islam and Indonesian culture. Furthermore, Indonesia’s status as the country 

with the world’s largest Muslim population makes PTKIN particularly attractive to international 

students seeking to study moderate Islam, Islamic education, and Indonesian culture (Inderasari et al., 

2017). 

However, the process of higher education internationalization does not depend solely on the 

admission of international students but also on the institution’s readiness to provide an inclusive and 

adaptive academic environment. One of the primary challenges frequently faced by international 

students is the language barrier in the learning process and academic communication. International 

students who do not yet possess adequate proficiency in Indonesian tend to struggle with understanding 

course materials, academic instructions, and social interactions on campus. 

Language plays a strategic role in the learning process because it serves as a medium for 

communication, the transfer of knowledge, and sociocultural interaction. In the context of learning for 

international students, effective communication between instructors and students is a key factor in 

creating an effective learning process (Muzaki, 2021). Therefore, instructors’ readiness to work with 

international students is an essential part of the process of higher education internationalization. 

Indonesian for Foreign Speakers (BIPA) is an Indonesian language learning program designed to 

help foreign nationals learn Indonesian to meet their academic, social, and cultural needs. BIPA 

instruction emphasizes not only grammatical aspects but also communicative skills and an 

understanding of Indonesian culture (Amin, 2021). Furthermore, a study by Andriyana et al. (2023) 

explains that the communicative approach in language learning emphasizes the use of language in real-

life contexts so that learners can actively use the language in their daily lives. In the context of BIPA, the 

communicative approach is essential because international students require practical language skills to 

support their academic and social adaptation (Suputra et al., 2023). 

In addition to communication, BIPA instruction is also closely linked to intercultural 

communication. International students not only learn the Indonesian language but also learn to 

understand the academic and social cultures of Indonesian society (Arono et al., 2021). Therefore, 

instructors require pedagogical and cross-cultural communication skills to create a more inclusive and 

adaptive learning environment. 

Several universities in Indonesia have implemented BIPA programs and instructor training activities 

as part of their internationalization strategies. Previous studies reported that BIPA development has 

been carried out through instructor training, curriculum development, language assistance services, and 

intercultural learning programs for international students. These initiatives have contributed significantly 

to strengthening instructors’ competencies in teaching Indonesian as a foreign language and supporting 

the academic adaptation of international students (Inderasari et al., 2017; Arono et al., 2021; Andriyana 

et al., 2023). Most of these programs, however, have been conducted at universities that already possess 

established internationalization systems, dedicated BIPA centers, and considerable experience in 

managing international students. 

Although previous BIPA initiatives have produced positive outcomes, they have primarily focused 

on institutions with relatively mature internationalization infrastructures. Consequently, there remains 
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limited discussion regarding the preparedness of lecturers in emerging higher education institutions, 

particularly PTKIN located outside major educational centers, which are currently beginning to engage 

in internationalization efforts. The institutional characteristics, resource availability, and faculty 

experiences of these universities differ significantly from those of institutions where BIPA programs 

have been more extensively developed. This condition indicates a gap between existing BIPA capacity-

building initiatives and the practical needs of developing PTKIN institutions that seek to establish an 

international academic environment. 

In the context of community service, training is an effective approach to enhancing human resource 

capacity. Training facilitates knowledge transfer, skill enhancement, and increased readiness of 

participants to address practical needs in the field (Shafira et al., 2024). BIPA training for faculty 

members in higher education settings is crucial because faculty members are the primary actors who 

interact directly with international students during the learning process (Solihat, 2018). 

STAIN Majene, as one of Indonesia’s state-run Islamic higher education institutions (PTKIN), has 

also begun preparing for the internationalization of its campus through the admission of international 

students. However, based on initial observations conducted by the Language Development Unit (UPT), 

many lecturers have limited experience in interacting with international students and have not received 

formal training in BIPA instruction or intercultural academic communication. This condition may create 

challenges in classroom interaction, academic guidance, and social adaptation for international students 

once they begin participating in academic activities at the institution. Consequently, there is a need to 

strengthen not only lecturers’ competencies but also the institutional readiness of STAIN Majene to 

provide a supportive academic environment for students from diverse linguistic and cultural 

backgrounds. 

In response to this need, the Language Development Unit (UPT) at STAIN Majene organized a 

Training Program for Indonesian Language Instructors for Foreign Speakers (BIPA) involving both 

full-time and part-time lecturers. The program was designed as a strategic effort to support the 

university’s internationalization agenda through the development of lecturers’ competencies in BIPA 

pedagogy, academic communication, and intercultural interaction. More importantly, the program 

sought to strengthen institutional preparedness by equipping lecturers with the knowledge and practical 

skills required to facilitate the academic and social adaptation of international students. 

Unlike previous BIPA training initiatives that predominantly focused on improving language-

teaching competencies, this program adopts a broader institutional perspective by integrating BIPA 

instructional skills, intercultural communication competence, and strategies for supporting international 

students in academic settings. The novelty of this program lies in its positioning of BIPA training as a 

comprehensive faculty readiness model that simultaneously contributes to individual capacity 

development and institutional preparedness within the context of PTKIN internationalization. 

Accordingly, this community service program aims to achieve two interconnected outcomes. First, it 

aims to enhance lecturers’ knowledge, skills, and readiness to communicate and teach effectively in 

multicultural learning environments through the application of BIPA principles and intercultural 

communication approaches. Second, it aims to strengthen the institutional readiness of STAIN Majene 

in receiving, supporting, and retaining international students by fostering a more inclusive, adaptive, and 

internationally oriented academic environment. Therefore, this BIPA training activity serves not only as 

a form of community service but also as a strategic institutional initiative to support sustainable higher 

education internationalization. 
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2. Method  

This community service activity was held over two days, on May 4–5, 2026, in the Combining Lab 

and Microteaching Lab at STAIN Majene. The event was organized by the Language Development Unit 

(UPT) at STAIN Majene and involved 20 participants, consisting of full-time and part-time faculty 

members from various academic programs at STAIN Majene. The training featured two presenters 

from the Bolasugi Language School in Makassar who have experience in the field of teaching 

Indonesian for Foreign Speakers (BIPA). 

The activity utilized a participatory approach and hands-on practice designed to strengthen lecturers’ 

readiness to teach international students who will be studying at STAIN Majene. The activity was 

divided into the following stages: 

1.    Preparation Phase 

During the preparation phase, the organizing committee coordinated with the Language 

Development Unit, the presenters, and the academic programs related to the participants. In addition, 

training needs were identified through initial observations of faculty members’ readiness to work with 

international students. This phase also included the development of training materials, the preparation 

of learning resources, and the arrangement of the activity schedule. 

To evaluate the effectiveness of the training program, pre-test and post-test instruments were 

developed by the organizing team in consultation with BIPA practitioners. The instruments consisted of 

20 multiple-choice items designed to assess participants’ knowledge and understanding of: (1) 

fundamental concepts of Indonesian for Foreign Speakers (BIPA), (2) communicative language teaching 

approaches, (3) intercultural communication in multilingual classrooms, (4) instructional material 

development for international students, and (5) strategies for supporting the academic adaptation of 

international students. Each correct answer was scored as one point, resulting in a maximum score of 

100. 

Prior to implementation, the instrument underwent content validation through expert review 

involving two BIPA instructors and one language education specialist. The experts evaluated the 

relevance, clarity, and representativeness of each item in relation to the training objectives. Revisions 

were made based on their recommendations to improve the quality and comprehensibility of the 

instrument. 

2.    First Day of the Event 

The first day began with an opening ceremony led by the organizing committee. Following the 

opening, participants attended a session on the challenges of teaching Indonesian as a foreign language 

(BIPA), which covered the difficulties foreign students face in learning Indonesian, barriers to cross-

cultural communication, and strategies for adapting instruction. 

The next session addressed the development of instructional materials for BIPA. During this 

session, participants were provided with guidance on how to create learning materials that are simple, 

communicative, and tailored to the needs of international students. The presenter also provided 

examples of instructional material design that emphasize the use of practical language within an 

academic context. 

In the final session of the first day, participants received material on media and teaching resources in 

BIPA instruction. This material emphasized the importance of using interactive and contextual learning 

media to help international students better understand the learning material. 

3.    Day Two: Implementation Phase 
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The second day of the training focused on strengthening participants’ practical skills in teaching 

Indonesian as a Foreign Language (BIPA). The session began with a presentation on the challenges of 

teaching grammar in BIPA instruction. This session discussed strategies for simplifying the use of 

Indonesian grammar to make it easier for international students to understand. Next, participants 

engaged in a practical exercise on developing BIPA teaching materials. During this phase, participants 

were trained to create simple teaching materials that can be used to support international students on 

campus. 

The subsequent activity addressed the teaching of culture in BIPA instruction. The presenter 

explained that language learning cannot be separated from cultural aspects, as international students also 

need to understand both the academic and social cultures of Indonesian society. In the final session, 

participants took part in a simulated teaching practice. Participants were asked to practice teaching and 

communicating with international students using communicative and adaptive approaches. This 

practical activity aimed to enhance participants’ readiness to handle real-world learning situations. 

4.    Evaluation Phase 

The evaluation phase was conducted using both quantitative and qualitative approaches. 

Quantitative evaluation was carried out through pre-tests and post-tests administered before and after 

the training program. The tests were used to measure participants’ improvement in knowledge and 

understanding of BIPA teaching concepts, communicative instructional strategies, intercultural 

communication, and support mechanisms for international students. 

In addition to the written tests, participants’ teaching performance was assessed through a 

microteaching simulation conducted on the second day of the program. The simulation was evaluated 

using an observation rubric developed by the training team. The assessment focused on five indicators: 

(1) clarity of instructional delivery, (2) application of communicative teaching strategies, (3) ability to 

simplify language use for foreign learners, (4) integration of cultural aspects into instruction, and (5) 

effectiveness of interaction and classroom management. Each indicator was rated on a scale of 1–4, 

where 1 indicated poor performance and 4 indicated excellent performance. 

Qualitative evaluation was conducted through direct observation of participant engagement during 

training activities and written reflections collected at the end of the program. These data were used to 

identify participants’ perceptions of the usefulness of the training and the challenges encountered during 

the learning process. 

The quantitative data obtained from the pre-test and post-test were analyzed using descriptive 

statistics, including mean scores, score differences, and percentage improvements. The results were then 

compared to determine the extent of participants’ learning gains following the training. Meanwhile, data 

from teaching simulations, observations, and participant reflections were analyzed descriptively to 

provide a comprehensive evaluation of the effectiveness of the program in improving lecturers’ 

readiness and supporting the institutional preparedness of STAIN Majene for higher education 

internationalization. 

3. Results and Discussion 

Implementation of BIPA Training 

The BIPA training program was conducted over two days and involved 20 lecturers from various 

academic programs at STAIN Majene. The program was designed as an initial institutional effort to 

prepare academic staff for the growing demands of higher education internationalization. As STAIN 

Majene begins to expand its international engagement and prepare for the admission of international 

students, lecturers are expected to possess not only disciplinary expertise but also the ability to 
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communicate and teach effectively in multicultural learning environments. Therefore, the training 

focused on strengthening lecturers’ competencies in BIPA pedagogy, intercultural communication, and 

strategies for supporting international students’ academic adaptation. 

 

 

 

 

  

 

 

 

Fig. 1.   BIPA Teaching Training 

The implementation of the program adopted a participatory and practice-oriented approach. Rather 

than relying solely on lectures, participants were actively involved in discussions, collaborative exercises, 

instructional material development, and teaching simulations. This approach was selected because adult 

learners tend to learn more effectively when they are directly engaged in problem-solving activities that 

are relevant to their professional responsibilities. Through active participation, lecturers were 

encouraged to reflect on potential challenges that may arise when interacting with international students 

and to explore appropriate instructional responses. 

The first day of the training emphasized conceptual understanding and pedagogical preparation. 

Participants were introduced to the characteristics of Indonesian language instruction for foreign 

speakers, common challenges encountered by international students, and communicative approaches to 

language teaching. Particular attention was given to the development of learning materials that are 

accessible, contextual, and responsive to the needs of learners from diverse linguistic backgrounds. 

These sessions enabled participants to understand that effective BIPA instruction requires more than 

linguistic knowledge; it also demands sensitivity to learners’ cultural and academic contexts. 

The second day focused on practical competence development. Participants engaged in activities 

related to grammar instruction, cultural integration, and the preparation of instructional materials for 

international students. The training culminated in a microteaching session in which participants 

practiced delivering learning materials using communicative and adaptive approaches. This practical 

component served as an opportunity for participants to apply the concepts introduced during the 

previous sessions while receiving feedback from facilitators and peers. The microteaching activities also 

allowed participants to experience situations that closely resemble real classroom interactions with 

international students. 

Overall, the implementation process demonstrated that lecturer preparation for internationalization 

should involve a combination of conceptual knowledge, practical teaching experience, and intercultural 

awareness. The integration of these components reflects the multidimensional nature of lecturer 

readiness in internationalized higher education settings. Consequently, the training was not merely a 

short-term capacity-building activity but also a strategic institutional initiative aimed at developing 

human resources capable of supporting STAIN Majene’s internationalization agenda. The experience 

gained through this program provides an important foundation for future efforts to create a more 

inclusive, adaptive, and internationally oriented academic environment. 

Improving Participants’ Understanding 
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To measure the effectiveness of the BIPA training, the implementation team conducted an 

evaluation using pre- and post-tests on 20 training participants. The evaluation instruments were 

designed to measure participants’ understanding of basic BIPA concepts and communication strategies 

with international students, cross-cultural teaching approaches, and the use of communicative 

Indonesian in an academic context. 

Table 1. Comparison of Pre-test and Post-test Scores 

Assessment Mean Score Increase 

Pre-test 56.4 - 

Post-test 84.7 28.3 

Percentage Improvement - 50.18% 

Table 1 shows a substantial increase in participants’ knowledge following the training program. The 

mean score increased from 56.4 in the pre-test to 84.7 in the post-test, representing an improvement of 

28.3 points or 50.18%. This result indicates that the training effectively enhanced lecturers’ 

understanding of BIPA instruction, intercultural communication, and strategies for supporting 

international students. 

Table 2. Improvement Across Competency Domains 

Competency Domain 
Pre-
test 
(%) 

Post-
test 
(%) 

Improvement 
(%) 

Fundamental Concepts of BIPA 58 88 30 

Communicative Teaching 
Approaches 55 84 29 

Intercultural Communication 54 85 31 

Instructional Material 
Development 

57 83 26 

Academic Support Strategies for 
International Students 

56 82 26 

 
Table 3. Results of Microteaching Performance Assessment 

Assessment Indicator Mean 
Score 
(1–4) 

Category 

Clarity of Instructional Delivery 3.45 Excellent 

Communicative Teaching Strategies 3.35 Excellent 

Simplification of Language for 
Foreign Learners 

3.20 Good 

Integration of Cultural Aspects 3.15 Good 

Interaction and Classroom 
Management 

3.40 Excellent 

Overall Mean 3.31 Excellent 

The results of the microteaching assessment indicate that participants demonstrated a high level of 

readiness to apply BIPA teaching principles in practice. The highest score was observed in instructional 

delivery (M = 3.45), suggesting that participants were able to communicate learning objectives and 

explanations clearly. Strong performance was also evident in communicative teaching strategies and 

classroom interaction, reflecting the effectiveness of the participatory training approach. 

The relatively lower scores in language simplification and cultural integration suggest that these 

areas require further reinforcement through advanced training activities. Nevertheless, the overall mean 

score of 3.31 indicates that participants successfully translated conceptual understanding into practical 

teaching competencies. These findings support the argument that professional development programs 



 ISSN 3064-3384 Dharmahita: Journal of Community Service and Development   107 
 Vol. 3, No. 2, Oct 2026, pp. 100-112 

 Haq et.al (Internationalization of Higher Education Through Indonesian Language Training for Foreign Speakers (BIPA)) 

should combine theoretical instruction with experiential learning opportunities such as microteaching 

and reflective practice. 

The substantial improvement in participants’ understanding of intercultural communication is 

particularly important in the context of higher education internationalization. Intercultural competence 

refers to the ability to communicate effectively and appropriately with individuals from different 

cultural backgrounds. Previous studies have emphasized that lecturers’ intercultural competence 

significantly influences international students’ academic adaptation and learning experiences. 

Therefore, the improvement observed in this program indicates that BIPA training can contribute to 

the development of a more inclusive and culturally responsive learning environment. 

Based on observations made during the activity, participants became more active in discussing 

inclusive learning strategies and began to understand the importance of using communicative and 

simple language when interacting with international students. This indicates that the training not only 

facilitated knowledge transfer but also raised lecturers’ academic awareness of the importance of 

institutional readiness in welcoming international students (Haq et al., 2018). 

With the availability of pretest and posttest data, this community service activity demonstrates that 

BIPA training is highly effective in enhancing the capacity of STAIN Majene faculty members. These 

results reinforce the argument by Yulianti et al. (2024) that strengthening human resources is a crucial 

component in supporting the success of university internationalization. 

. Microteaching Performance and Development of Intercultural Competence 

In addition to written assessments, participants’ teaching performance was evaluated through 

microteaching simulations conducted on the second day of the program. The simulations were 

assessed using five indicators: clarity of instructional delivery, application of communicative teaching 

strategies, ability to simplify language for foreign learners, integration of cultural aspects into 

instruction, and effectiveness of interaction and classroom management. 

 

 

 

 

 

 

 

Fig. 2. BIPA Teaching Practice 

Observational results indicated that most participants demonstrated satisfactory to very good 

performance across the assessed indicators. Participants were generally able to present learning 

materials using simpler language, apply communicative teaching techniques, and maintain interactive 

classroom communication. Several participants also successfully incorporated local cultural elements 

into their instructional scenarios, thereby creating more contextual learning experiences for prospective 

international students. 
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These findings indicate that the training contributed not only to cognitive improvement but also to 

the development of practical teaching competencies. The microteaching activities provided participants 

with opportunities to translate theoretical knowledge into instructional practice. This result supports 

previous studies emphasizing that effective professional development programs should include 

experiential learning components that facilitate the transfer of knowledge into practice. 

Furthermore, the integration of cultural elements within teaching simulations reflects the 

development of intercultural competence among participants. Intercultural competence is considered a 

key component of higher education internationalization because lecturers must be able to 

communicate effectively with students from diverse linguistic and cultural backgrounds. The ability 

demonstrated by participants to adapt communication styles and incorporate cultural perspectives 

suggests increased readiness to support international students’ academic and social adaptation. 

 Contribution to Institutional Readiness and PTKIN Internationalization 

The BIPA training conducted at STAIN Majene is not only aimed at enhancing lecturers’ knowledge 

of language instruction but is also designed as a strategic initiative to prepare the institution for the 

arrival of international students who will study at STAIN Majene. In the context of higher education 

internationalization, the readiness of human resources is a key factor determining the success of 

international students’ academic adaptation. 

Prior to the training, some faculty members lacked experience in interacting with international 

students from diverse linguistic and cultural backgrounds. This situation has the potential to create 

communication barriers in the learning process, particularly during the initial adaptation phase of 

international students on campus. Therefore, the BIPA training serves as a preventive measure by the 

institution to minimize both academic and social barriers that international students may face. 

 

 

 

 

 

 

 

Fig. 3. BIPA Teaching Training 

Through this training, faculty members gained an understanding of simple communication strategies, 

the use of more communicative language, and adaptive teaching approaches for international students. 

This understanding is crucial because the academic success of international students depends not only 

on their ability to understand Indonesian but also on the faculty’s ability to foster inclusive academic 

communication. 

Furthermore, this training demonstrates a shift in faculty members’ perspectives regarding the 

campus internationalization process. Faculty members no longer view international students merely as 

additional learners but as integral to the institution’s academic transformation toward a more open and 

multicultural learning environment. Thus, the BIPA training serves as a means to strengthen faculty 

capacity while simultaneously enhancing STAIN Majene’s institutional readiness to accommodate 

international students. 
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Institutionally, this initiative also underscores that the internationalization of higher education cannot 

be achieved solely through international partnerships or the admission of international students; it must 

be accompanied by academic, linguistic, and socio-cultural readiness within the campus environment. 

The BIPA training represents a concrete manifestation of this readiness, as it equips faculty members 

with the foundational skills needed to create a learning environment that is more welcoming, 

communicative, and inclusive for international students. 

The findings demonstrate that the impact of the BIPA training extends beyond individual lecturer 

development and contributes to institutional readiness for internationalization. Prior to the program, 

many lecturers had limited experience interacting with international students and lacked formal 

preparation in BIPA instruction and intercultural communication. Following the training, participants 

demonstrated improved knowledge, teaching skills, and awareness of the importance of inclusive 

academic communication. 

From the perspective of higher education internationalization, lecturer readiness constitutes a critical 

institutional resource. Internationalization is not solely achieved through international partnerships or 

student recruitment but also requires academic environments capable of supporting students from 

diverse cultural and linguistic backgrounds. Therefore, strengthening lecturers’ competencies represents 

an important component of institutional preparedness. 

A significant contribution of this program is the development of a practical lecturer training model 

that integrates three dimensions: (1) BIPA pedagogical competence, (2) intercultural communication 

competence, and (3) academic support competence for international students. These dimensions were 

addressed through structured training sessions, practical exercises, and teaching simulations. The model 

may serve as a reference for other PTKINs and developing higher education institutions seeking to 

strengthen their internationalization initiatives. 

Several aspects of the program are particularly replicable. These include the use of validated pre-test 

and post-test instruments, the integration of intercultural communication within BIPA training, the 

implementation of microteaching-based competency assessment, and the alignment of lecturer 

development activities with institutional internationalization goals. Consequently, the experience of 

STAIN Majene demonstrates that lecturer capacity-building programs can function as an effective 

strategy for supporting sustainable internationalization in PTKIN environments. 

4. Conclusion 

The Indonesian for Foreign Speakers (BIPA) training program conducted at STAIN Majene 

successfully enhanced lecturers’ knowledge, pedagogical skills, and intercultural communication 

competencies in supporting international students. The results of the pre-test and post-test evaluations 

demonstrated a significant improvement in participants’ understanding of BIPA concepts, 

communicative teaching approaches, intercultural communication, instructional material development, 

and strategies for facilitating international students’ academic adaptation. Furthermore, the 

microteaching assessments indicated that participants were able to apply these competencies in practical 

teaching situations through the use of communicative, adaptive, and culturally responsive instructional 

approaches. 

Beyond its impact on individual participants, the program also contributed to strengthening the 

institutional readiness of STAIN Majene to receive and support international students. The findings 

suggest that lecturer preparedness constitutes an essential component of higher education 

internationalization, particularly in developing PTKIN institutions that are beginning to engage in 

international academic collaboration and international student recruitment. The integration of BIPA 
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pedagogy, intercultural communication, and academic support strategies implemented in this program 

provides a practical model for strengthening institutional capacity in multicultural educational settings. 

This program has important institutional implications. It demonstrates that internationalization 

should not be viewed solely as an administrative or partnership-oriented agenda but also as a process 

that requires the systematic preparation of academic staff. Therefore, lecturer capacity-building 

initiatives should be incorporated into institutional internationalization policies to ensure that 

international students receive adequate linguistic, academic, and socio-cultural support throughout their 

studies. 

To ensure sustainability, similar training programs should be conducted periodically and expanded to 

include academic staff, administrative personnel, and student support units that interact directly with 

international students. Future programs may also incorporate advanced BIPA training, intercultural 

mentoring, and collaborative activities involving international students to provide more authentic 

learning experiences for participants. In addition, the development of institutional guidelines and 

support systems for international students would further strengthen the implementation of 

internationalization initiatives. 

In conclusion, the BIPA training program represents not only a community service activity but also a 

strategic institutional intervention that supports STAIN Majene’s internationalization agenda. By 

strengthening lecturers’ competencies and institutional preparedness, the program contributes to the 

creation of a more inclusive, adaptive, and internationally oriented academic environment. The training 

model developed through this program may also serve as a practical reference for other PTKINs and 

higher education institutions seeking to enhance their readiness for internationalization and international 

student engagement. 
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